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Translation is increasingly conceptualized as an aattefcultural mediation intercultural competence,

rather than a purely linguistic transfer of form. Within the English as a ForeigreFL learners, translation
Language (EFL) context, novice translators frequently encounter difficultiespedagogy.
when culturally embedded meanings must be interpreted across linguistic
systems. This study investigates the relationship between cultural awarenedsXT!CLE HISTORY
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design was implemented, integratiggiantitative assessment of translation
performance with qualitative anal yelTAFIONf | earners
processes. Participants were novice EFL learners enrolled in transtitited Ahmed E.M.I., (20%).
courses at the Sudan University of Science and Technolbgja were  Cultural Competence and
collected through translation tasks, thimloud protocols, questionnaires, Translatlon_ Aceuracy
intervi d d pisistructional ¢ titative findi amongNovice EFL
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demonstrate a statistically significant positive correlation between cuIturaIEng"sh Language and
awareness a&h translation accuracy, while qualitative data reveal that Education?2(1), 25-36.
instructional intervention promotes interpretive flexibility and metacognitive https://doi.org/10.70682/s3rj
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translation error, exceeding purely linguisticdnaracies. The study provides
empirical support for integrating cultural literacy into translation pedagogy and
argues that translation training shoulde reconceptualized as the

development of intercultural competence.

ABSTRACT

1. Introduction

Translation is increasingly understood as an act of intercultural mediation rather than a process of
linguistic substitution. Contemporary scholarship emphasizes that meaning is shaped by sociocultural
context, communicative intention, and pragmatic fuorctirequiring translators to interpret culturally

embedded discourse rather than reproduce linguistic form. Within the English as a Foreign Language

(EFL) context, novice translators frequently encounter difficulty when culturally bound expressions
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must beinterpreted across linguistic systems. While learners may demonstrate grammatical accuracy,
they often fail to convey intended meaning when cultural knowledge is required for interpretation.

Despite theoretical recognition of culture as central to trdoslaompetence, instructional
practices in many EFL environments remain predominantly focased. Translation is commonly
taught as an exercise in lexical equivalence and grammatical accuracy, which may encourage litera
translation strategies and linhite ar ner s engagement with sociocul
errors frequently arise from cultural misunderstanding rather than linguistic deficiency.

Although previous studies have acknowledged the importance of cultural competence in
transhtion performance, three important limitations remain. First, existing research has primarily
focused on theoretical discussions or descriptive analyses rather than empirical evaluation of
instructional interventions. Second, few studies have examined eh@hicit cultural instruction
influences | earnersd cognitive translation pro
integrating quantitative performance measures with qualitative prociesged evidence remain
limited, particularly inSudanese EFL contexts. Therefore, the present study addresses these limitations
through a convergent mixedet hod s design examining both tr
interpretive development following explicit cultufecused instruction. Specificgllit investigates the
relationship between cultural awareness and translation accuracy among novice EFL learners anc
evaluates the pedagogical impact of explicit cultural instruction. Unlike previous studies that focused
primarily on translation producty theoretical discussions, this study combines performance outcomes
with processoriented evidence to investigate how explicit cultural instruction reshapes novice EFL
|l earnersd cognitive translation pr octeesguaadthei t h
study:

1. To determine the relationship between cultural awareness and translation accuracy.
2. To evaluate the effect of explicit cultural instruction on translation performance.

3. To examine how cul tur al interprativterand cdgnitivenstrategids.l u e n c ¢

2. Literature Review

Modern translation theory increasingly conceptualizes translation as a culturally embedded act of
meaning negotiation rather than a purely linguistic transfer process. Dynamic equivalence theory
emphasizes that translation should reproduce communicative effect instead of structural similarity
(Nida, 1964). Similarly, functionalist approaches foreground purpose, audience, and sociocultural
context as central determinants of translation strategymRhis perspective, translators function as

interpreters of meaning rather than mere transmitters of linguistic form. Venuti (1995) further expands
this sociocultural understanding by describing translation as a culturally situated practice shaped by

idedogy, audience expectations, and power relations between source and target cultures.
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Culturespecific expressions (CSEs), including idioms, metaphors, proverbs, and culturally
bound references, remain among the greatest challenges in translation p&uatieetheir meanings
emerge from shared cultural knowledge rather than literal lexical structure, direct equivalents are often
unavailable across languages. Effective translation therefore requires adaptation, contextual paraphras
and functional equivalee strategies (Katan, 2014). Empirical studies by the PACTE Group (2003) and
Gopferich (2009) demonstrate that novice translators frequently rely on literal translation strategies
when encountering culturally embedded meanings, leading to semantidatistord pragmatic failure.

These findings suggest that insufficient cultural knowledge restricts strategic deunsiomg and
interpretive flexibility.

Translation competence is now widely recognized as a multidimensional construct involving
linguistic, pragmatic, strategic, and cultural components. Cultural awareness enables translators to
interpret sociocultural meaning, anticipate audience expectations, and negotiate contextual ambiguity.
Cognitive translation studies further indicate that expert w#ms demonstrate greater metacognitive
awareness and interpretive flexibility than novice learners (Shreve, 2009). Recent scholarship
increasingly supports the relationship between intercultural competence and translation performance
among EFL learners. i and Le (2025) emphasize contextual communication awareness as central to
culturally appropriate translation, whereas Liu and Yang (2025) argue that translation effectiveness
emerges through interaction between language proficiency and cultural undiegsthikewise, House
(2020) and Pym (2021) demonstrate that explicit cultural instruction improves interpretive accuracy,
strategic decisioimaking, and awareness of communicative intent. Contemporary studies using think
aloud protocols and eyteacking nethodologies further reveal that culturally competent learners engage
in deeper inferential processing and contextual reasoning during translation tasks.

Pedagogical approaches taltural translation increasingly advocate systematic analysis of
sociocultural meaning, authentic discourse exposure, explicit interpretive strategy instruction, and
reflective evaluation of translation choices. These approaches align with sociodetunaig theory,
which views cognitive development as emerging through mediated interaction with cultural tools
(Lantolf & Thorne, 2006). Recent studies further reinforce the pedagogical significance of intercultural
competence. Mekheimer (2026) identifiegjor intercultural gaps among EFL translation learners and
argues that translation programs frequently overemphasize linguistic accuracy at the expense of cultura
interpretation. Similarly, Abdelhalim et al. (2025) demonstrate thaassisted translath systems
continue to struggle with culturally embedded meanings, highlighting the continuing importance of
human intercultural judgment. Emerging scholarship also suggests that culturally aware learners
produce more pragmatically appropriate translatams exhibit greater flexibility in resolving culture
specific expressions (Li, 2022; Wang & Sun, 2023).

Despite growing theoretical consensus regarding the importance of cultural competence,

empirical investigations of explicit cultural instruction reméimited, particularly in Sudanese EFL
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contexts. Few studies have systematically examined how intercultural instruction influences both
translation outcomes and | earnersdé cognitive p
gap through an ingrated mixeemethods approach examining the relationship between cultural
awareness, interpretive reasoning, and translation accuracy among novice EFL learners.

The theoretical foundation of the present study is based on the relationship between
intercultral competence, cultural awareness, cognitive interpretation, and translation accuracy. The
following conceptual framework illustrates how explicit cultural instruction contributes to the
development of interpretive strategies and pragmatic translatiorpetente among novice EFL
learners.

Explicit Cultural Instruction
z
Cultural Awareness Development
z
Interpretive & Cognitive Strategies
z
Translation Accuracy & Pragmatic Competence

Figure 1: Conceptual Framework of Cultural Competence and Translatiauacy

The framework in figure 1 demonstrates that intercultural competence functions as a mediating factor
between cultural instruction and improved translation performance by enhancing contextual

understanding, interpretive reasoning, and pragmaticeaeas.

3. Methodology

3.1.Research Design
A convergent mixednethods design was employed to capture both measurable learning outcomes and
underlying cognitive mechanisms. Quantitative analysis provided an objestessment of translation
accuracy and cultural awareness, while qualitative methods explored interpretive strategies,- decision
making processes, and learner perceptions. Methodological triangulation enhanced validity by
integrating multiple data sources.

To provide a clearer overview of the methodological structure of the study, the major
components of the research design are summarized in Table 1.
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Table 1: Summary of Research Design and Methodological Components

Component Description

Research De ConvergeMet MOded
Participant 50 Novice EFL Learne
Context Sudan University of
Il nstrument s Transl ation Tasks, Q
Thi-Alkoud Protocol s
Quantitatiyv Correl at itoens,t ,Pakifrfeedc t
Qualitativel Thematic Coding

I nterventio Four Weeks

The mixedmethods design enabled the study to integrate both quantitative and qualitative perspectives
in examining the relationship between intercultural competencéranslation accuracy among novice

EFL learners.

3.2. Participants

Fifty novice EFL learners enrolled in translatijdlated courses participated in the study. Participants
demonstrated lowantermediate to intermediate proficiency (Bl level, CEFR). All hachmeted
foundational English coursework but had limited formal training in translation theory or practice. A
purposive subsample of twelve participants engaged in-tmkd protocols and interviews to provide

in-depth qualitative data.

3.3 Instruments

Trandation Tasks: Short Arabic texts containing idioms, proverbs, and culturally embedded references
were translated into English. Error classification distinguished between linguistic inaccuracies and
interpretive failures.

Cultural Awareness Questionnaire: The Cultural Awareness Questionnaire was adapted from
previously validated intercultural competence instruments and reviewed by three specialists in
translation studies arapplied linguistics to ensure content validity. A validated Lisedle instrument
assessed | earnersdé knowledge of cul tur al nor m
construction.

1. Internal consistency reliability was assessed using Crombaalgha. The questionnaire
demonstrated acceptable reliability (U = .87)

2. Prd Post Instructional Tests: Equivalent translation tasks measured performance change following
the instructional intervention.

3. Think-Aloud Protocols: Verbalization of cognitiyirocesses provided insight into strategy use and
interpretive reasoning.

4, SemiSt ructured I nterviews: Explored | earnersé

strategy development.






